ABSTRACT
INTRODUCTION
The issue of active citizenship is extremely important in Europe. A world where people share common values, respect and support the values of others is an ideal for that we all strive, with the desire to remove misunderstandings, injustice, discrimination among people. Every nation and every individual has a set of common national values and a set of personal values. Often, however, although people seem to have the same set of values, they understand them differently.
Hence, the idea EViVE project was born, and its main objective is to design and reflect over a common European curriculum, having as a starting point European values such as democracy, gender issues, teamwork etc. The values are not static, they can be amplified or minimized, can disappear or new ones can appear, which often represent for the young generation a complete disorientation.
Especially in Europe young people are led to confusion, disorder and loss of key values through the changing of values in an alert manner, the tendencies of globalization, and those of plurality. Therefore, training providers in schools and enterprises have a duty to teach, discuss and reflect the proposed values as a challenge in achieving their educational mission.
The translation of these values and support offered to students, in order to internalize them, is therefore an important goal of schools. EViVE-program in Vocational Education Program Values Europeans Leonardo da Vinci LLP-LDV / PAR / 2013 / RO / 032) explores the existing values in the national cultures of the countries involved and the way they could be better aligned with values that ensure a common living to the Europe inhabitants, accepting one another without discrimination and in peace. In the EViVE program context, the main aspects were: 
EUROPEAN VALUES IN ROMANIAN EDUCATION
In order to speak in a joint vocabulary, the first project meeting started from the question "what is a value, which is our meaning for it." Only after it got a common understanding, we could then move on, to find out, what values teachers transmit through vocational education in schools.
The approach of the notion of value started from a humanistic point of view (Figure 1 ), presented in the paper "Definition of the most basic European Values and Their significance for our modern society" (EuropeanValues.info, n.d.). Starting from here, we can reach the Human Rights. In order to identify the values transmitted in VET, we conducted a bibliographic research on key curriculum documents relating to this kind of education. As known, values and attitudes that will shape students, after completing the discipline are explicitly noted in the syllabuses of subjects taught in secondary education. In an overview, following only 3 of the 7 existing subject areas in the curriculum, following values were highlighted: a. For the Curricular Area "Languages and Communication", the main values to be taught in order to form the students are: -aesthetic taste; -the pleasures of reading; -autonomous thinking; -reflective and critical reading; -literary sensibility, for art in general; -assuming the fundamental benchmarks of European spiritual heritage; -taste of beauty; -personality development; -development of attitudes and beliefs that foster self-esteem and respect. -scepticism towards unsustained generalization b. Considering the Curricular Area of "Science", teachers must follow the values as: -manifestation of initiative and willingness to tackle a variety of tasks; -use of mathematical concepts and methods; -respect for rigor; -interest in data obtained by scientific method; -respect for scientific argumentation ; -caring towards themselves, towards others and towards the environment; -interest for continuous improvement of their performance in the field of scientific knowledge c. Having a look at the " Technology" Area , the most important values listed are: -adapting to market demands and dynamics of technological change; -responsibility for ensuring the quality of work performed; -the manifestation of aesthetic sense; -critical thinking and creative event in the technical field; -availability, interest and initiative for the implementation of projects; -proactive social behaviour; -civic spirit; -positive relationships with others; -spirit of cooperation; -ability to make rational decisions; -Creativity, critical thinking and flexibility.
And finally, the Hierarchy of values according to frequency, you can find in the Official Curriculum for VET system as follows: critical and divergent thinking; positive attitudes towards the others; curiosity; tolerance; initiative and implication; coherence and rigor; truth; dialogue; independence; self-confidence; perseverance; health (preoccupation for cultivating a healthy life); aesthetic taste; responsibility; environments (preoccupation for cultivating ecological values); human rights.
As it can be seen, there is a different approach on the values hierarchy. The next step of the project was about to teach these values, in a way that, in the end, pupils should internalize them and introduce them in their personal and professional life.
This was the moment, when a curriculum likely to respond to a new educational approaches was designed. Thus starting from framing the Concept Maps, a group of representatives of vocational education teachers was asked to conduct an instructional design. Through talks with the involved teachers, the difficulty of tracking pupils achieving and maintaining those values, given that the values transmitted by school faced those transmitted from the social, political and even personal area, were highlighted. Also, as structured at present in the Romanian curriculum, the emphasis still exists on quantity, on the transmission of a large number of information, which crowds the learning process and makes it difficult to be learned by students. Because of this, the student's reflection time is decreasing. Therefore, what is learned is not truly transformed into competence, but only in a short-term memory acquisition of the individual. It is therefore absolutely required a radical change in the education system in general and of VET in particular.
CONCLUSIONS
The school is the institution that participates in a decisive way to the education of the young generation of the country, for the transmission of cultural values and moral prerequisites in order to build social changes. Although the formation of the younger generation is not limited to the transmission of information and to the cognitive development of children, the school puts great emphasis on intellectual education and transmission of knowledge.
Education is not only about cognitive development. Learners need a full training of their personality and even if it has no consistent influences, they will search for these items in average adult models. For Romania, the chances in promoting values in vocational education are, from students' point of view:
-joining Romanian vocational education to the demands of an enlarged labor market; -a better understanding of their world, of the national and as well as the international (European) one; -a chance for finding a job beyond the country's borders; -understanding the environment in which they will perform their work or will spend their holidays; -easy integration in communities they will live in; -Better quality of life with fewer conflicts and disputes.
On the other hand, for the society:
-the highest educational level of future employees; -decreasing the gaps in comparison to other countries in terms of improving social relationships; -formation of active and responsible citizens; -encouraging foreign investments that can find educated workforce to a common European standards; -a better understanding and acceptance of cultural elements which differentiates us and brings us closer to other European countries.
Education involves multiple contexts, contexts which require a variety of skills (education and training policy ascertaining, setting goals, and drafting means) with a less stabilized institutional stratification, difficult to compare with that prevailing in school. In fact, the school education subject is a child which becomes a teenager, and the subject of training (professional) is a young man who becomes an adult. Educational and training network requires that in the socio-educational relation frame, the teacher/trainer has to achieve the interpersonal recognition of subjects, as creative actors in the world, capable of initiative, ethical interrogations and rules /codes creators (Cucos, 2000) .
The forming of attitude and learning values is a complicated and long endeavor. The current problem in VET education is not only about preparing children for society but also to create the possibility to give them intellectual reference points for understanding the world around them, in order to behave responsibly and correctly.
The general objectives of moral-cognitive, affective, volitional education are considered to be: knowledge of values; theoretical justification of values; sense of duty; willingness to conform, to conduct to these values; willingness to act according to these values.
By means of formal education/ school education can teach formal structures (normative and institutional structures of society, of policy); one can obtain training on data collection, on the contact with media. The question is whether VET education and the fundamental social attitudes -which are the individual and social trust can "be taught".
The simultaneous development of a sense of national identity, of dependent competence (in compliance with applicable laws) and of participation (on decisions making and creating rules) in the social trust and civic cooperation are required. As to these, the educational opportunities for participation of students in debate, in dialogue, in participation at cognitive skills training, but also the symbolic components of school culture in order to create affective commitment and unity at a symbolic level are important. Their implementation is an objective of moral education, in the absence of which it would not be possible to meet the training and the creation of ethical (professional) norms.
From this perspective, a priority is the formation of axiological consciousness, characterized by the pursuit of values and willingness of valuation. The best educational strategy is not to impose values, but to make the indirect action by means of creation and stimulation of value needs (W. Veugelers and P. Vedder, 2003) .
Between the educational values one may identify certain tensions: between the aspirations of students and the values promoted by adults; between the values promoted by teachers and the demands of higher education institutions; between the values promoted by school and those promoted by society; between the plan of obtaining the values and the practical plan of achieving values (C. Cucos, 2000). The curricula must ensure epistemological transfers, a global vision of the world and also an axiological agreement between subjects (the values transmitted by a discipline not to be denied by other disciplines). School programs (curriculum) must leave sufficient autonomy to teachers in order to propose topics according to the students' needs, given the fact, that the information transforming into knowledge involves cognitive, affective and attitudinal dimensions driving of the student. Programs and textbooks should avoid overfilling, leaving enough time for reflection and dialogue, stimulating creativity.
With reference to evaluation from an axiological perspective, this implies: orientation of evaluation functions in order to assess ways that favor the development of student autonomy; the transition from product evaluation (graduate evaluation) to the education evaluation process (taking into account the motivations and students learning pace); the concern for the ethical assessments and examinations (the correct supervision and proper notation issuance of study); the building of self-evaluation capacity.
As to the perspective of contemporary ethics, the distinction between education and training must take into account that the teacher lines in the midst of the education area, in which the action contexts are multiple and most often are contractual defined (W. Veugelers and P. Vedder, 2003) .
The real question that arises is that teachers are trying to convey values only in theory, or in the best case, giving students to solve exercises in which those values are found. This method proved to be the least effective in helping students to internalize values. An effective training for students involves the internalization of values by mentioning that capacity which will be increased in a learning activity or a project stage (S. H. Schwartz and K. Boehnke, 2004 ). There may be many different capacities appropriate, but teaching abilities towards a single once will give better results. For example, Swartz recommends asking questions when students work at problem solving situations/case studies, organizing students to work in groups, to develop of graphic organizers to guide students work etc. The capabilities delivered in this way will be transferred to new situations, where students will reuse the strategies they have learned in similar learning situations. In a research on school accountability in the moral formation of students (2011), there are important conclusions.
Between school and society the report is contradictory at best, if not in an antagonistic opposition. Some teachers even deny the existence of a partial consensus between the school and the values of society "it seems that the school is at struggle with the media, with the street and especially with the family." There are no clear bench-marks in society, witnessing to "overthrow the authentic values of society". The school wants to oppose to "money" values, moral values as correctness/ honesty, seriousness, work, done with perseverance and passion. But successful models of society are represented by individuals wealthy, well situated, who did not have any particular school education: "people without culture, without education, which came very easy to make money." They are violating the minimum standard of success, based on the merits (degree of training, skills, competences, professional quality). There is, however, a fan of the findings on the relation between morality and other school educational environments: partial overlap between these occur (even some full) and the point of incidence can be approximated to 50%. The report is not always in a strictly Manichean connotation; it could be defined as "oscillating jumps" as the "interference pot". The position of the teenagers is one of an ungrateful person, caught between the street values and what they think or seems that's good, tired parents, school moral message and the dramatic fall of teacher's authority. They live "in a state of uncertainty and insecurity because they lack of firm benchmarks". In fact, even as a starting point, ideals and values of family, school and community should coincide: "The school is trying to cultivate some common things".
The EViVE project was conceived as described (European Values in Vocational Education-LLP-LDV / PAR / 2013 / RO / 032) and the problems it approaches can bring us draw many conclusions, that talk about the need of deep moral education, that has to be included in all disciplines. Basically we can say that the fabrication of the values of the young generation is compulsory to all teachers through civic culture and it is the duty of every teacher to establish moral values by means of the discipline they teach. Each subject, that concurs in the formation of a student's personality profile, and the shape, the school teachers of today bring over, is what society will get tomorrow.
